
moctautta-liossunit-

..-- . - - _ ( - -:,~ - _ -

ji*S 14110

int.t:OdnCtimnofrOsycli-ology and -teadeinii.p4
-51*-411#40_404-=Pre**iti_t*C*JP00040_-#.-,...-

Westinghouse.. Learning

_National._---center fotmducat_zonti.!:Re_isarcn-- and
. -,1)0614Eikeitt- _

Tit4.7.624.a . _ .

i111,43,,r0441
.

and E14 019;419- -.

Transfex); Curriculum
n--
aders_

adatit4 iThqught_.
Tian:Una:

*Leadership
Vidgal Psychology;

, _

nical

-........... The. pupse ;:of this. technical destcribe
the media. and preaentatiqn variables iselected for

- COUZe: ee -th final reports which summarize curse develo*ent
,and.;_ttit'010 48_0;; :ttinsiderationa---f for
.4*.0*Eited' t_014-.4*-41-na.thggtjechnia1.:report (&.01O 75 and -487)4 first .i.oviCied.. ;awlthe 0-J-r4rieb10.:-.101:01f*Lete-_-_tmicictelit

gt.edi ..**4):.-PrO_SentAkti_00.-
_ _ _-assignment:Of, conree.

-Eti"1:110=4410 tht6lighltm--010 '$7. andj N.. -010-451- through -1514 01 0- 1Z ate
clti_C_Oiten03.k.A841L-, .



htItJ
1

FILMED FROM BEST AVAILABLE COPY

Westinghouse Learning Corporation

11,,STRUCiiONAL PRLSENTATION Dr.SIG4

ik 6.4a August 6, 1969



I--

Set #3

WESTINGHOUSE LEARNING CCAPORATION .

LEADERSHIP MANAGEMENT COURSE

INSTRUCTIONAL PRESENTATION DESIGN

CONTRACT NO. N00600-6S-C-1525

TR 6.4 a August 6, 1969

U.S. DEPARTMENT OF HEALTH,
EDUCATION & WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRO-
OUCEO EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIG-
INATING IT. POINTS OF VIEW OR OPIN-
IONS STATED 00 NOT NECESSARILY
REPRESENT OFFICIAL OFFICE OF EOU-
CATION POSITION OR POLICY.



TK-o.4a

Revised Aug. 6, 196.9

LEADERSHIP MANAGEMENT COURSE

INSTRUCTIONAL PRESENTATION DESIGN

Contract No. N00600-68-C-1525

Abstract

This report contains the-media and presenta-
tion variables ;selected for the instructional
system of the United States Naval Academy
Leadership Management Course. It includes
discussion of the selection of media and de-
scriptions of media, presentation variables,.
and course structure. Flowcharts.depict the
assignment of media to segments.

Approved by

a.

Project Direct
Leaderphip Man geme t Course

Westinghouse Learning Corporation
1840 Lomas Boulevard, Northeast
Albuquerque, New Mexico 87104



Table of Contents

P
1. 'Overview

2. Selection of Media

Page

1

and Presentation .Variables 2

2.1 Media-

2.2 Presentation-Variables

3. Course.Structure

3.1 Part'

3.2 -CPT Unit

3,73 Segment

.Flow of Instruction

Charts:

Part One

Part Two

Overe;..w e-r 7,aAerchip

Individual Behavior

Part Three -- Group Dynamics

Part Four

Part Five

Part Six

Part Sever.

Part Eight

- Achieving Effective Communication

- Military Management

Authority and Responsibility

-- Leadership Behavior and Style

-- Senior-Subordinate Relations

Part Nine -- Morale,

Part Ten -=.Discipline

Part EleVen Personnel Evaluation

5

12

12

14

14

18

20

21

24

26

:28

29

30

31

32

33

Part Twelve -- Applied Leadership 34



1. OVERVIEW

\ The purpose of this technical report is to describe the

media and presentation variables selected for inclusion in the

instructional system for the United States Nayd Academy (USNA)

Leadership Management Course.. Considerations for selection are

based primarily on the reouirements of the technical report en-

titled Research. and Evaluation P1anse(TR-6.3a) and on the

-structure of the content of the course.

section 2 includes the major .considerations, for media and

Ttesontation Variable selteetion, and an itemization of media:

selected for presenting core segments, depth segments, enrich-

.ment segments, and remedial sections. A description of-media

and presentation variables is also Omen.

Description of the basic 'course structure is given in

Section 3. For a detailed description of the course structure,

see the technical paper entitled Course. Strategy (TP-6.4).

1
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2. SELECTION OF -MEDIAA&DPRESENTATION VARIABLES

The media and presentation 'variables selected for the in-

structional system of the USNA Leadership Management Course

have in gcneral been based on three major considerations:

a. research requirements

b. multi-media requirements

c. system requireMents

Stipulations Iplaced on media selection by the research

design aspect of the total project are given in the technical

report entitled Research and Evaluation Plans, Part. II (TR-6.3a

Part II). Basically, these constraints necessitate media selec-

tion which will allow for precise experimental control of

stimulus presentation, duratipn, response form, response demand

frequency, and management-decisions. Media selected for these

reasons must also be comparable in advantages and limitations
.

to counterpart media which appear in parallel modules over the
.

same content segments. For example, videotaped lectures -and

audiotaped lectures-with panelbooks are Seli to be very nearly
%r

equivalent, with respect to their primary advantages and limita-

tions. y using both media in parallel modules, it is possible

to uniforily hold'constint or vary the significant presentation

variables within an experimental hypothesis.

A second stipulation of the research requirement is that the

media have the capability for varying dimensions of presentation.

For example, if it is necessary to study the effects of transient

stimulus duration on effective content acquisition, then a medium

..2



"."'",' AAVIAAAAAA, AA,

must be selected, which is either an inherently transient form

of presentation, such as film or videotape, or which can by

easily modified into a transient presentation, such as externally-

'paced slides. ,

In general, selection of media from a research standpoint

has been made in the following manner:

a. Hypotheses based, on the theoretical mbdel of presenta-

ii

tion forms were stated (Tosti and Ball, 1968; TR-6.3a

Part 11)..

b. Experimental and statistical designs for testing those

hypotheses were determined..

c. The required number of cumulative post-test units, and

segments within units for testing 'the hypotheses, were

determined.

d. All possible media which would fulfill requirements.of

the various experimental designs Is;eL listed.
.

.

e. Media were selected which would fulfill the experi-

mental requirements, and simultaneously provide diversi-

fication in the instructional scquence.

The second major consideration in media and presentation

selection has been to obtain variety in instructional methods.

In developing an instructional system, it is necessary to obtain

as much'information as possible about the relative merits of one

mode of instruction over another. Research efforts again have

beendirected toward experimentation with a number bf instruc-

tio-11 techniques which are relatively unprecedented in educa-

tionai technology or which lack verification of value; The intent

3



in the selections is not to make direct medi.comparisons, but

rather to experiment with the potentialities of each. (Thp

effectiveness of each mode of presentation will be assessed by

the gain score ratio discussed in TR-6.3a, Part I). The use of

a. variety of media alsb makes possible a cost/effectiveness study

of each medium within the system.

Another advantage to .media diversity is a motivational con-

sideration. There is support far the position that variety in

instructionaltechniques helps to maintain a consistent level of

motivation among, students (Tosti and Bali, 1968). Based on this

assumption, some- media have been selected for their novel appeal

while other, more traditional media have been varied in pre

sentation form. Altogether, 12 different media or presentation

forms Will be used.

The third major consideration in media' selection is the

projected plan for implementing and maintaining the instruc-

tional system of the Leadership Management COurse beyond the ex-

perimental institution -of the course, Media.have been selected

which can be used in individually paced instruction without

creating logistic hazards. Special attention has been given to

existing facilities at the USNA, such-as computer consoles, and

to the projected availability of those facilities.

An extension of the selection for.system maintenance con-

siderations is the design and development of. parallel modules

for all experimental hypotheses.- In the experimental stages of

the course, parallel modules will be used for hypotheses testing;

4



however, subsequent to the. experimental stage, parallel modules,

which are not retained as core modules, may be used as alternate

remediation modules, since they cover the same core material,

yet employ different presentation forms.

2.1 MEDIA

Media have been selected for presenting. content aspects of

core segments, depth core segments (additional required instruct

tional), enrichment segment .(optional instructional), and remedia-

tion sections. A description of the nature of each of these'

segments is given in Section 3.

2,1.1 Core

1

1 Media selected for use in the'presentation of core material

in the instructional system are:

'a. videotaped lectures.

audiotaped lectures with accompanying panelbooks..
. .

c. syndactic text- (summary statement on concepts in text

followed by frame sequence in text).

d. syndactic videotape (summary of concepts by videotape

lecture followed by frame sequence in text).

e. syndactic slide-tape (summary of conqepts of synchronized

slides and audiotape followed.by frame sequence in text).

f. lectcard (tape lecture and textual presentation).

g. computer assisted instruction (CAI).

h, linear programed text (frame sequenced text).,



multi-level text (summary sequenced:paragraph

sequenced, and frame sequenced text) .

\
. j. films.

k. group discussion.

2.1.2 Depth Core
1

1:

Media selected for presenting depth core material in the .

instructional system are primary group discussions' built around:

a. films.

b. texts.

c. lectures.

d. videotapes.

2.1.3 Enrichmen

Media selected for presenting enrichment materials are:

a. films (existing films relevant to concept areas).

b. resource materials (LAS: bibliographies of texts and

pertinent articles).
!
I

2.1.4 Remediatica

Since the primary method of remeiation will be repetition,

the media used will be the same as that-used_in the presentation. .

If a student scores below criterion on the pogt-test (progress

check), the prescriptive remediation diagnosis accompanying each

progress check will direct him to selected sequences of the

original preientation. Planned remediaiion modules are presented

6



.via the following media:

a. core media -- text (syndactic or linear)

remediation media -- text repetition (frame or para-

graph sequenced

b.. core media-- videotape (syndactic.or lecture)

remecliation media :- videotape repetition (sumwt

sequenced)

c. core media -- audiotape.

remediation media -- audiotape (summary

sequenced)

d. core media -- CAI

remediatioh media -- CAI;' error diagnosis

e. coae media -.: multi-level text

remediation media -- multi-level text;

multi-level repetition

f. core media resource materials (LAS)

remediatioh media -- text repetition

2.2 PRESENTATION VARIABLES

Presentation variables selected for study have been adapted

from A Behavioral Approach stIlIctiolgoachtoIllalnesinolsdMedia

Selection (Tosti and Ball, 1968) and modified for inclusion in

the present project. Presentation variables cover the atf,:ributes

of all media selected for study. They are: stimulus representa-

tion, stimulus duration, response demand frequency, response form,

7
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management type, and management frequency. The variables, with

their attributes, are listed below:

a. Stimulus representation-

1) verbal-written written material, such as printed

text

.2) verbal-spoken voice transcription's, such as a

lecturer, videotaped lecture, or-tape recorder

3) pictorial -- illustrative material, such as

pictures

V. Stimulus duration

1) transient -- instructor controlled presentation of

material which becomes unavailable after it has

been presented, such as movie or lectu're

2) persistent ---..student-controlled presentation of

- material which remains available to .the student,

such as a text

c'. Response demand frequency (RDF)
--, ,

1) high RDF.---7 relatively frequent demand- fOr a re-
.

sponse in an instructional sequence, such as in

programed texts where a response is required in

each frame.

2) medium RDF -- relatively moderate demand for a re-

sponse, such as a question-which follows ten minutes

of videotaped lecture

3) low RDF -- low (frequency) demand for a response,

as when a "review" question follows a chapter of

textual material



d. Response demand (RD)

1) overt-written -- the student responds to a question

by writing the answer on a prepared answer sheet, i.e.,

a measurable constructed response

2) overt-vocal the student responds to 'a question

by saying the answer into a tape recorder, i.e., a

measurable constructed response

3) overt-selected the student responds to a question

by choosing the appropriate answer from a number of

possible answers, such as a multiple-choice test

4)- covert the student response to a question by

"thinking" of the answer (He is 'not required to pro-

vide a measurable response; thuS, this is a non -

measurable, constructed response.)

e. Management type

1) repetition If the student does not answer a

question correctly, he is presented the same

material. again.

2) multi-level (Crowder type) If the student does

not answer a question correctly, he is presented

"simpler" (more highly prompted) version of the

same question.

3) error-diagnostic ,- If the student does not answer

a question correctly, his wrong answer is discussed

and he is directed to review the source of his error.

9



Management frequency (IMF)

1) high MF highly frequent decisions to alter the

presentation, based on the student's response to

a question. Managemen't frequency may be built

into the instructional system, as in a text where

the "decision" is made, on the basis of a response

to every frame, to advance the student to the

next frame or to remediate him on the same frame:

Management frequency may also be determined

extemporaneously, as when the lecturer asks the

class a' question; if no one answers, the instructor

may decide to review previous content.

2) medium MF moderately frequent decision to. alter

the presentation ba'sed on the student's response,

such as having a quiz a..,cr a 10-minute film, and-

on the basis of the student's *score, either re-

peating the film on proceeding to new material

3) low MF -:- relatively low frequency of decision to

alter instruction based on the student's response

to a question, such as a lecturer giving a quiz

after 40 minutes of lecture .(Based on the stu-

dent's score, the instruct-Dr either assigns home-

work problems or does not)

NOTE: The response demand frequen6r.must be equal

to or more than the management frequency



you call for in that response. -One example of

presentation in which RDF exceeds MF is the

lecturer who frequently asks the class.

"rhetorical questions." The instructor does

not change his presentation on.the basis of

the student's (covert) responses, yet he

does call for those responses. In this case

the RDF would be high but the MF would be

low.

11
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3. COURSE STRUCTURE

The content aspects of the Leadership ManageMent Course are

divided into two essential.levels,. They are: part.and segment.

An example of the relationship of the content aspects' of the

course may be seen in the illustration on the following page,

entitled Organization of Course. It should be noted that super-

imposed over a group of segments within a part is the CPT unit

which is primarily'a research classification.of segments to be

included in experimental studies.

3.1 PART

A part can best be defined as a chapter in the course. It

includes all the general concepts relevant to the acquisition

of'the macro-objectives of the course. To date, there have been

11 general.content categories identified as parts. They are:

'Part I -- Overview of Leadership

Part II -- Individual Behavior

Part III -- Group -Dynamics (Behaviorl

Part IV Achieving Effective'Communication

Part V -- Military Management

PartV1 -- Authority and Responsibility

Part VI: -- Leadership Behavior and Styles

Part VIII -- Senior Subordinate Relationships

Part IX -- Morale.,Esprit de Corps

Part X -- Discipline

Part XI -:-Personnel,Evaluation

12
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. . .A twelfth part will be designated as Summary and'.

Review

3.2. CUMULATIVE POST-TEST (CPT) UNIT

As mentioned, the CPT unit is an artificial grouping of

three or four segments within a part, and is determined by the

several hypotheses in the research design. The only precautions

taken in grouping segments into units is that the segments deal

with .the samegeneral types of concepts, and that the teaching

of a single concept he initiated and completed within the unit.

Content acquired in the CPT unit is measured by the cumulative

post-test (See Research and Evaluation Plans, Part I, TR-6.3a.)

The CPT is approximately a 30-point multiple-choice test.

3.3 SEGMENT

A segment is a collection of learning. objectives that are

closely related by content and educational purpose.

Content relationship is seen in_ the objectives with which

a segment deals. For example, in Part TWo, Individual Behavior,

the many, learning objectives are collected under a lesser number

of sub-groups (segments), such as Motivation.

-Educational purpose,refers to the generic learning purpose

which the content of the segment is intended to serve, i.e., it

is either (1) a core learning segment, (2) adepth learning seg-

ment, (3) an enrichment learning segment, or a (.4) remediation

section.

A segment is also capable of conceptualization in two more

ways. The constraints of scheduling force the segment to be

14



conceived in termsof real-time parameters, i.e:,'because the

entire course must be made to fit the time available, a segment

is the most useful content framework, in terms of size, within

which real-time factors' may be adjusted'and.discused. Thus,

segments become useful conceptual tools with which the course

designers. can adjust course content to fit time constraints.

In informal staff discussions regarding time constraints, a

segment has often been referred to as "a period of instruction,

generally estimatedat 40 to 80 minutes of student time." The

totalcourse is estimated to contain approximately 80 segments- -

60 core segments and 20 depth core.or enrichment segments.

While these are useful and necessary parameters, it must be

recalled that the real-time element of a segment. is secondary

to its operational definitions; a segment is generically defined

as learning objectives clustered together by reason of content

and educational purpose.

A final way of viewing a segment is in terms of the actual

initiator of the work involved in completing a segment. -All seg-.

ments are scheduled, in the sense that learning tasks are spelled

out and each Midshipman is expected to complete the course by

year's end. Also, segments requiring the use of a particular

audio-visual device, of which there is a limited supply, might

be considered "scheduled" according to the dictates of equipment

availability.

However, once,a Mi.dshipman is assigned a segment that re-

quires, for example, the reading of a text, the Midshipman can

initiate his own time schedule within the .segment. When a seg-

ment requires instructor-led grdup discussions, the delivery

-15



logistics demand that a Midshipman be present at the convenience

of the instructor and other group members, rathef than at his

own convenience. Thus, segments will occasionally be referred

to as scheduled or unscheduled. -(See Course Strategy TP-6.4.)

3.3.1 Core Segment

Core learning is that which is necessary to assure the

Midshipman's ability to meet the terminal objectives of each

part. Since core learning is required, the sequencing of media

selections is more important for core segments than for either

enrichment or depth core; therefore, this report deals primarily

with 'the core sequence.

A module is
t

the treatment (or vehicle'of instruction) applied

tothe content of a segment, i.e.,-a module refers to the instruc-

tional presentation variables used in a segment. This classifica-

tion is important to the search for data, regarding which presenta-

tional variables are most effective under which conditions. Thus,

like the CPT unit, aimQdule has relevance primarily to the research

aspects of the project and secondarily. to the course structure

itself. The progress check, a ten-point multiple-choice test, is

given at the end of each core segment. All students take the same

progreSs check, regardless of the module they go through in com-

pleting the segment.

A section is a classification of course' content that refers

to only one type of instructional activity -- remediation. A re-

medial section is one that accompanies a core learning segment and

attempts to achieve the same learning objecti,Tes. A remedial sec:

tion is not required or used unless the Midshipman has failed to

achieve sufficient success in the core learning'segment.

16



'A remedial sectiwi may utilize an entirely new mix of media

materials and presentation design to upgrade the 'achievement

le'vel of core learning objectives. Thus, the remedial section

could be scheduled or unscheduled, regardless of the initiation

characteristics of core learning that it accompanies. Depth and

enrichment segments do not have an accompanying remedial, section.

A remedial section maynot be a new collection of materials.

It will, in some cases, merely repeat parts of. the accompanying

core learning'segment, depending mainly on the level of achieve-

ment a Midshipman has attained.

. 3.3.2 Depth Core Segments .

Depth core segments may accompany a core segment and work

toward the same objectives. However, since not all core segments

have depth core associates, and since depth core segments can be

taken only at the end of a CPT unit, it isnot as critical at

this time toidentify and sequence these auxilary segments.

3.3.3 ,Enrichment Segments

Enrichment segments are related to, but Aot essential to the

mastery of terminal objectives. Since they are not required;

they may be positioned at a number of meaningful yet seemingly

arbitrary points in the course. Therefore, sequencing of enrich-

ment segments is 'not covered in this report,

17



4. PLOW OF INSTRUCTION

. Following the selection of media and analysis of course

structure, CPT units were designated within each part. For

example, Part II has nine identified segments. Therefore, it

is possible to arrange one four-segment CPT unit and one three-

segment CPT unit within Part II, while leaving two segments free

for instruction via other media. In. his way, the assignment

. of various media and presentation designs to the content is

based on (1) the number of segments required for each experi-

mental CPT unit, and (2) the number of segments identified for

each part.

A second consideration, following the requirements of the

CTP units, is placement of media within the course, in order

that a sense of variety in media can be felt. In other words,

in Part II, four segments of videotaped and audiotaped lectures

are followed.by three segments of syndactic text, then by one

segment of a traditional individualized learning approac4.
. . .

The third consideration has been to assess the complexity

of the content within segments and assign media characterized by

relatively persistent forms of presentation to segments of

greatest complexity. CPT units with planned remediation have

also been assigned to segments which have the greatest number of

'complex concepts.

Media have been assigned to single segments (i.e., segments

not included in CPT units) for approximately the same reasons as

18



'media assigmAents to CPT units. 3n both cases, thcre. has bcbn
an attempt to obtain variety in instruction and to match media
witfi content complexity.

The chayts on the following pages depict media assignment
to the content segments. CPT units arc marked by CPT's. All

. parallel modules leading up to a CPT are included in experi-
mental units. The same progress check is given after each seg-
ment, regardless of its inclusion or exclusion from the experi-
mental design.

Included in the module flow are only the defining character-
istics of the module. i.e., all media are designated'but only
those presentation dimensions which will be varied in the experi-
mentare depicted in the chart. Other presentation dimensions
which accompany a specific medium arc given verbally at thf,
bottom of the chart.

When examining the charts, note that:

a. placement of depth core segments, enrichment segments,
and special remediation sections is not given in the
charts. .

b. under Response Form and in the module blocks, "verbal-
written" and."verbal-selected" are often used inter-

changeably; both refer to selected rather than con-
structed response forms.

c. All modules carry numbers which correspond to labels

of material; e.g., 2.6.1 refers to Part, segment, and

module number respectively.
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Audiotape
panelbook
covert -
LROF

2.2.4
Audiotape
panelbook
overt
HRDF

hi
2.3.1

Videotape
lecture
covert -
HRDF

2.3.2
Videotape
lecture
overt -
LROF

2.3.3
.tidiotape
panelbook\ covert -
LRDF

PART TWO
INDIVIDUAL BEHAVIOR

2A.1
Videotape
lecture
covItt - .
HIWF

2.4.2
Videotape
lect ire
°vett -
LF;DF

2.4.3
Apauntilobootapek

covcst
LRDF

2.3.4 2 ISA
Audiotape
panelbook
overt -

panelbook
overt -

;//

HRDF HRDF

7

2.7.1

Syndactic
I text

remed.
HMF

2.7.2

Syndactie.
L. text

remed.
LMF

2.7.3
Syndactic
text
no remed.

8

2.8.1

Syndactic
text
remed.
HMF

2.82
Syndactic
tdxt
remed.
LMF

2.8.3
Syndactic
text
no remed.

2.9.1

LAS

21



2.4.1
Videotape
lecture
cov In - .

HRDF

2.4.3
Audiotape

' panelbbok
% COVM -

LE DF

%
\.

panelbook



4

PART TWO - CONTINUED

. Segments Media
Stimulus
Encoding

Stimulus
Duration

Response
Form

Resp
F

i
:

1.

2.

3.

4.

5.

6.

7.

8.

9.

Introduction to psychology

Behavior and its observation

Learning

Factors affecting learning

- Atten clan and perception

Motivation

Conflict ',
I . i:

Neurotic and psychotic
reactions

Personality

Syndactic text

Videotape lecture ,

and audiotape lecture .

with panelbook

.

Syndactic text

-
.

Resource materials - LAS 1

Verbal written

Verbal spoken

.

Verbal written

.
.

.

.

. Variable

)
,11

)

Persistent

Transient

Persistent

Persistent

I
Overt selected

.._
Covert overt
selected

Overt selected

.

.

Covert

IA

Va



4

Rcsp

PART TWO - CONTINUED

Stimulus
Encoding

Stimulus
Duration

Response
Form

Response Demand
Frequency

Management ...-

Type .7
Mar:n1:c:vnt 1

i Frf....t.....".cy

la

Verbal written

Verbal spoken

Verbal written

Variable

Persistent

Transient

i-mistent

Perktent

t
Overt selected

Covert-overt \
selected

Overt selected

.

Covert

; Variable

. .

High-low

iiligh-low

1

Variable

.\

Multi -level

None

Multi-level

. .

None

.:

Nt.Lio,!::

A

j' Zero
',.
1

/ .

N
) i-liVa.lo.:4

k.
r:
)

1 . Zero
I

22.



PART THREE
GROUP DYNAMICS

a

4
3.2.1

3.3.1
3.4.Videotape Videotape

Videotape Videot
lecture lecture

lecture
lecture

overt
overt

Overt
Overt

LRDF
LR DF

LRDF
LRDF3,1.2

Videotape
lecture
covert

HRDF

.3 .
Audiotape
panelbook
overt

HRDF

f

4./

3.2.2

Videotape
lecture
covert

HRDF

3.2.3

Audiotape
panelbook
overt

HRDF
1.

3.3.2

Videotape
lecture
covert
HRDF

3.13
Audiotape
panelbook
overt -

HRDF .3L14410I,!PIMN. 3.2.4
3.3.4Audiotape

Audiotape
Audiotapepanelbook

panelbook
panelbookcovert

covert
covert -LRDF

LRDF
LRDF

PC3

3.4.

Videota
lecture
Covert -

HRDF

3.4.3
Audiota
panelbo
overt

HRDF

3.4.4
Audiote
panelboo
covert -

LRDF

Segments Media
Stimutu;

'Encoding
Stimulus
Duration

Response '
Form1.

2.

3.

4.

5.

introduction

Classification of groups

Group interactions
..

Conformity as factor of group
behavior

Relation of the individual
to the group

Videotape lecture

and audiotape lecture

with panelbook

.

.--
iSyndactictext

1

1.
Verbal spoken

}*
.

Verbal written

Transient

.

.
.

Per listent

Covertovert
selected

.

Overt-selected
.

.

Var

23



PART THREE
GROUP DYNAMICS

3.4

Videot
ecture
)Vert

LRDF

4
s ri

3.4.1

Videotape
lecture
overt

LRDF

tideote
teture
overt
HROF

3.3.2

Videotipe
lecture

3.4.2

Videotape
lecture
covert -

HEOF 3.5.17--
PC4 Synd:cuc

. I text3.4.3' 3.4.3
udiota
:nelbo
,ert -

udiote.
nelboo
vert -
.ROF

3.3.4

Audiotape
ponelbook
covert
LADF

R

I

Audiotape
Penelbook
overt -
HRDF

3.4.4
Audiotape
panelbook
covert -
LR OF

Stimulus Stimulus - Response
I

Response Demand Management . ItIclage:ren!'Encoding Duration Form Frequency Type FrenLle"cv
Verbal spoken Tranilent Covcrt-overt Highlow None 't, 0selected

)
.

.

.

.

i. .

. . ).
.

,Verbal written Perlistent Overt-selected Variable Multi-level Vnrieble ':

23



/./
4.1.5 /

Linear
LRDF

./
overtspolteri /

4,1.6 /
1

i

:II ;1 Audiotape and
I IP Booklet

HRDF, HMF
t I

a
Linear text

HRDF
overtwritten

4:1,2

Linear text
HRDF

overtspoken

4.1.3

Linear text
MID.;
covert

4 1 4

Linear text
LRDF

overtwritten

Linear text
LRDF
covert

4.2.1

Unbar text
HRDF

overtwritten

4,2.2

Linear text
HRDF

overtspoken

4,2.3

Linear text
HRDF
covert

4.2.4

Linear text
LR OF

overt-written

4.2.5

Linear text
LRDF

overtspoken

PART FOUR
ACHIEVING EFFECTIVE COMMUNTCA

4 3.1

Linear text
HRDF

overtwritten

4,7,1
8

4.7.2
Audiotape and
IP Booklet
HRDF,rned. MF

Audiotape and
IP Booklet
HRDF, LMF

4.7.4

/
Audiotape and
I? Booklet
LRDF, LMF

4.3,2

Linear text
HRDF

overt-spoken

4.3.3

Linear text
HRDF
covert

4.3.4

Linear text
LRDF

overt-written

\ 4.3.5\ Linear text /
LRDF

overtspoifen

43R
Linear text

LRDF
covert

4.8.1

Learning -
Problem
Discussion
Booklet

24

; 4.4.3

4
4.4.1

Audiotape
IP Booklet.
HRDF, HM

4.42

Audiotape a
IP Booklet
HRDF,med.

Audiotape a
iP Booklet
HROF, LMF

Li

OV

4.4.4

Li

ov

Audiotape an
IP Booklet
LRDF, LMF

Lil



CA

A.1

tape

HM

A.2

'ooe a
kin
,med.

1.3

:pe a
let
LMF

PART FOUR
ACHIEVING EFFECTIVE COMMUNICATION

4,3.1

Wear text
HRDF

ownwritten

4.3,2

Linear text
HRDF

overtpoken

4.3.3

Linear text
HROF
covert

PC on
!et
LMF

4 4
Linear text
LRDF

oVertwritten

/.
Linear text
LRDF

overtspoken
/

4.3.5

41
Linear text
LRDF
covert

/

4
4.4.1

Audiotape
IP Booklet
HRDF, HMF

4.4.2

Audiotape and
IP Booklet
HROF.med. MF

Audiotape end
IP Booklet
HROF, LMF

4.4.4

Audiotape and
IP Booklet
LRDF, LMF

4.5.1

Audiotape
IP Booklet
HRDF, HMF

4.5.2

Audiotapt. and
IP Booklet
HROF,rned. MF

I.,

/Audiotape and
IP Booklet
HROF, LMF

4,5 4

, Audiotape and
IP Booklet
LRDF, LMF

1

4.6.1

Audiotape and
IPBookiet
'ARDS fj;OF

e.G.2

Audiotcpe and
IP Booklet
HROF,:m:d. M.

. -/

.

4.6.3

Audiotape and I
IP Booklet r

WF

4.it
Auclict3::1 arr.! 1,
I!' ScoMet
Lri OF, LMF

............................... ... rrT . .. .

24
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PART FOUR - CONTINUED

Segments
Medic .

Stimulus
Representation

Stimulus
Duration

Response
Form1.

2.

3.

4.

5.

6.

7.

8.

importance of interpersonal communication

The communication process (senderand receiver)

The communication process (sender and feedback)

Types of communication

Formal communication and its dimensions

informal communication,
II +, I

Communication under battle conditions
.

Evaluating communication effectiveness

. 4Lineer text

Audiotape and
intrinsically
programed
booklet

Learning-
problem
discussion
booklet

a
Verbal-written

Verbal-written,
verbal-spoken

......

Verbal-written,
sverbal-spoken

t
Persistent

.

Trarsient.
persistent

Variable

Over-written,
overt-spoken.
covert

Overtselected

Overt-spoken

1

to

V
y



PART FOUR » CONTINUED

Stimulus
ro Representation

r--= Verbalwritten
en,

Response
Form

Over-written,
overtspoken,
covert

Verbblwritten,
(ted verbal-spoken

Verbal-written,
en $verbal-spoken

Overt-selected

Overt-spoken

25

e

I

Response Demand
Frequency

Highlow

High.low

i.

Variable

ManagernInt
Type

None

yl

Error dluro.lis

Variable



EI
5.3.1

Syndactic
videotape
temect.

HMF

5.3.2

OM Mil

I

Syndactic
videotape
remed. .

LMF

sn 3

a
5.1.1

5.1.2
Syndactic
videotape
remed.

LM F

5.1.3

Syndactic
videotape
no remed.

I a. ow

a
52.1

Syndactic
videotape
remed.

HMF

5.2.2
Syndactic
videotape
remed.

LMF

5.2.3\ FSyndactic
t videotape

no remed.

Mao a
Syndactic
videotape
no remed.

PART FIVE
MILITARY MANAGEMENT

M ..I

t

0 CD

ID

5.4.1

Linear text
HRDF

written

--r0.1-2--
Linear text

HROF
spoken

5.4.3
Linear text

HRDF
covert

I

544
Linear text

LRDF
written

5.4.5
Linear text I /

LRDF .
spoken /
5.4.6

Linear text t
LRDF I

covert

/

=MONO OM. MIIIMO 0 Mt. ME.. WI
- ..........

.... OM 0 OOP

I : I
1

I : 1.:
D
5.7.1

I 1 Videotape
:1 lecture

1.11 covert -
I LRDF

I : I
. I 572
I . i
: . L
1:

I :

Videotape
lecture
overt - .

HROF .. ..
5.7.3

1

:. .1 penelbook

1

covert -

AudiotaCle -

HRDF

1 5.7.4

Audiosape .

L' panelbook
overt

LRDF

/

8

5.8.1

Videotape
lecture
covert -

LR OF

5.8.2

Videotape
lecture
overt

HROF

5,8.3
AudiotaPe -
Panelbook
covert-

HROF

5.8.4

Audiotape
panelbook
Overt

LRDF

9

5.9.1

Videotape
lecture
covert -

LROF

.
_ i

[

1
5.9.2

Videotape
lecture
oven-

HROF

5.9.3
Audiotape -
panelbook
covert -

HRDF

5.9.4

Audicitape
panelbook
overt-

LRDF

i

C

a..

1

Cat
1N
.

F

2

ctic
ape

ctic
ape
ed.

,..

-

\

-I.

10

5.10.11

Videotape
lecture
COvert -

LRDF.

5.10.2

Videotape
lecture
cvert

HRDF

` 5.10.3
Audiotape
panelbook.
covert

HRDF

1 4
\ Pudiotape

psnelbook
wen

LRDF

,*.

./
co

26



,171
5.5.1

( !Ititl.;: k
rt 9 1. \r--7:- --1 \

1 si.._...._ jleken 1 7;.-, 1.
spoken o PW. .

5.5.2 '. p-'/.. ./. i .''.
Linear text. Liccar .q.7.1 ..;'

...
:;:iJr. : "

i , ii

. i., \\ \ HRDF
1 covert / / \ \ covert

\ \\.
_.

/ I.:

.

\ .___ ....----1 .

\ _544_3 / i I t. \ \
1 t:i13115"1,ex t i 7 .

Linear text j /
LRDF / : \.. \ \

Linear text f

written /
% \ ___.55., 5- /
\ X / :

:.r".rf: 1 /

, 1-7:ear:e.,T.,,,fi.s.._,,"
; _ r

Linear text / \ % Linear text / :

/

\ \El'l;L:,';',1:5::::;l

\ 1

LRDF
spoken

1 LRDF\ spoken

i5.4.6 .
1 5SQ...-- /

LROF

Linear text /
LRDF

1 Linear text '

/ c!=r-."

LRDF
covert covert

5.10.1

Videotape
lecture
covert

LRDF.

5.10.2

Pudiotope -
p3nelbook
0 -

LRDF



PART FIVE CONTINUED

.

!

Segments

a

Media
Stimulus

Representation
Stimulus
Duration

Respons
Form '

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

Intoduction to management and the management process

Decision making and creativity

Objectives

Planning
%

Organizing: principles lend imiortonot 1

Organizing: structure .

Organizing: charting

Directing

Controlling . .

Coordinating

Syndactic
videotape .

Linear text

.

Videotapes
lecture and
audiotape
with panel-
book

Verbalspoken

Verbal-written

Verbst.spoken

Transient

.

Persistent

Transient

Overtstie

Overtwrit i
overt-spok .
covert

Covert.
overt-select

/ die

seta
Rape

rte

tee
re s
tap
pan



PART FIVE CONTINUED

Mons
Form.

Stimulus
Representation

t
Stimulus
Duration

Response
Form,

Response Demand
Frequenay .

. ./
Manaecrnent

Type
Rlannt!crrer.i
Frequency

rtst1c

ft -writ
rtspok
rt

en,
.t -select

:clic
ape

r text

Ens
re and
tape
panel-

Verbaispoken

Verbal-written

.

VerbaPspoken

Transient

.
.

Persistent

Transient

.

Overt-selected

Overt-written,
overt-spoken ,
covert

I Covert, ,

overt-selected .

Hien, low 1

.

High, low 1

High, low

.

.

%

)

Multikit!
.

.

;None

None

.

I

1

1

i

I

High,
iver,
7S10

.Zero

Zee

-



6 1.1

Syndactic text
Rerned. HMF

6.1.2

Reined. LMF 1-

Syndactic text

6.1.3

Syndactic text
No remed.

6.2.1

Syndactic text
Remed. HMF

6.2.2 -
Syndastic text
Remed. IMF

R 2 3

Syndactic text
No remed.

PART SIX
AUTHORITY AND RESPONSIBILITY

I. .

.

6.3.1

Syndactic text
Remed. HMF

.32
Syndactic text
Remed. LlViF

6.3.3

Syndactic text
No remed.

-

Segments Media
, Stimulus

Representation
Stimulus
Duration

. Response
Form

R...11
Fr

1. Concept of authority
.

2. Why people accept/resist authority

3. Delegation of authority; line-staff relationship

4- Responsibility

Syndactic text

Syndacticetext

Verbal-written

-

Verbal-written

Persistent

Persistent

Overt-selected

Overt-selected

i-

Ve



PART SIX
AUTHORITY AND RESPONSIBILITY

63.1

Syndactic text
Reined. HMF

4

6.4.1

. ;

Syndactic text
iltemed. LMF Syndactic text

Re-a
F

6.3.3

Syndactic text
No remed.

Media
Stimulus

Representation
Stimulus
Duration

. Response
E orm

Response Demand
Frequency

Management
Type

: ''.,
;

1

:- -,..: :1

r-. ,..,.ncv
Syndactic text

.

Syndacticttext
:

Verbal-written

. . Verbaf-written

Persistent

Persistent

Overt-selected

Overt-selected

High,
low

Variable
.

.

1

Multi-le vel

Multi-leve!

i 1

I i
. i

)

... i

I

1:ig!:,
lo.r,
1. ro

Veri.nbleV

28



A

Ei

PART SEVEN
LEADERSHIP BEHAVIOR AND STYLE

7.1.1 7.2.1 7.3.1 7.4.1
Videotape Videotape Videotape Videotape
lecture lecture It lecture lecture
overt - overt - overt - overt -

HRDF HRDF HRDF HRDF

7.1.2

Videotape
lecture
covert

LRDF

7.1.3

et

1 :
7.2.2

5. /**

7.3.2 7.4.2
Videotape
lecture
covert -

LRDF

Videotape
lecture
covert -

CR DF

Videotape
lecture
covert -

LRDF

CI) 7.2.3 7.3.3
Audiotape Audiotape Audiotapc
panelbook panelbook panelbook
covert - covert - covert -

LRDF / LRDF
./

LRDF

7.4.3
Audiotape
panelbook
covert -

LRDF

7.1.4 7.2.4 7:3.4
Audiotape
panelbook
overt -

HRDF

Audiotape
panelbook
overt -

HRDF

AtIcliotape,
panelbook.
overt

HRDF

Audiotape
panelbook
overt -

HRDF

_ Segments Media i Stimulus
Representation

I Verbal-spoken

Verbal-spoken
0

. .

Stimulus
Duration

Transient

Transient

Response

>

ij

Form

Covert.
overt-
saiccted

Variable

13

. . Id

1.

2.

3.

4.

5.

Leadership behavior

Leadership style

Determiners of leadership style the leader

Determiners of leadership style - the follower.
(group) and the situation

Participative leadership

Videotape fr
and audiotac
with panelbo.

Videotape lecture



a

PART SEVEN
LEADERSHIP BEHAVIOR AND STYLE

7.3.1
Videotape
lecture
overt -
HRDF

4

7.4.1
Videotape
lecture
overt -

HRDF

0

PC4

7.3.2

Videotape
lecture
covert

CR OF

7.4.2

7.3.3

rdiot.p

apc
enelbook

covert -
LRDF

7.5.1

Videotape
lecture

PC5

7:3.4
Atkliotape
panelbook
overt -

HRDF

4,4
Audiotape
panelbook

iovert
HRDF

.4

Midis
Stimulus

Representation
Stimulus
Duration

Response
Form

hesponse Demand
Frequency

Management
Type

Man.n.e.ncnt
Frequency .

ideotape IP,
d audiotar
sth panelbo.

Ideotape lecture

Verbal-spoken

.

VVerbal-spoken

Transient

Transient

Covert,
overt-
selected

Variable

High,
tow

.

I

.
. Variable

one
.

.

Variable

t

?
..

)

Zero

.

..

Variable

29
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8.3.2

/

I

a 1

8.1.1
-1

Linear text . I

HRDF
overtwritten

8.1.2

El
8.2.1

Linear text
HRDF

overtwritten

PART EIGHT
SENIOR-SUBORDINATE RELATIONS

Ei
8.3.1

Linear text
HRDF

overtwritten

Linear text
HRDF

overtspoken

8.1.3
I Linear text
I HRDF

I covert

8.1.4

[Linear text
I LRDF
I overtwritten

8.1.5

Linear text..
LRDF

overtsooken

r---
Linea8r text

LRDF
covert

8.2.2

8.2.3
\\

Linear text \
HRDF \
covert

/
/

Linear text
HRDF

overtspoken

.84/ Linear text
HOW
covert

\

4

8.4.1

LAS
peer monitor

8.2.4

.Linear text
LRDF

overtwritten

8.3.4
Linear text

LRDF
overtwritten

8.2.5
Linear text

LRDF
overtspoken

8.2.6
Linear text

LRDF
covert

/ // :/
/

/ .

8.3.5
Linear text

LRDF
over

s

1.

Segments

/

Stimulus
Representation

Organizational structure and social distance In senior-
subordinate relationships

Verbal written

Officer - enlisted man relationships

. Assumption of command and formal and Informal
leader relationship

4. Introduction to counseling

5. The counseling process

6. Relations with seniors and contemporaries

Resourc- "outerisis
(bibliography)

Verbal-written

8.4.2

LAS
no monitor

Stimulus
Duration

Persistent

.

Persistent

'f'esoonse
-orm

-itten,
:,oken,

:overt- .

Covert.
overt



PART EIGHT
SENIORSUBORDINATE RELATIONS

8.3.1

Linear text
HRDF

overt-written

8.3.2
Linear text

ii HRDF
overtspoken/

\\\
12 \

/ Linear text \
HRDF
covert

8.3.4
Linear text

LRDF
overt-written

8.3.5
Linear text

LRDF
over:-spoken

4

8.4.1

LAS
peer monitor

/
8.4.2

LAS
no monitor

Nal4.:-e

815.1
LAS

peer monitor

8.5.2

LAS
no monitor

r....DLAS
peer monitor

8 S 2

LAS
no monito'r

!,CIftSC

itten,
*en,
wart. .

vett,
trt

Linc

dia
Stimulus

Representation
Stimulus
Duration

Resour: ttteriels
(bibliography)

Verbal-written

Verbal-written

Persistent

Persistent

Response

'Men,
:token,

:overt- .

Covert.
overt

Response Demand
Frequency

IVIanagemdnt
Type

High,
low

Variable,
zero

None

Motivation
management,
none

I ) Zero

I

t



Videotape
lecture PC1

9.2.1
Videotape
lecture

PART NINE
MORALE

Segments Media
Stimulus

Representation
Stimulus
Duration

Response
Form

. .

Response Demand
Frequency

1. Morale

2. Group Solidarity and Esprit

lVeicdteuoetape

Verbal-spoken
.-

Transient Overt
.

Variable

tie

31



a

u
Videotape
lecture

PART NINE
MORALE

s

c

.1

Stimulus
Representation

Stimulus
Duration

Response
Form

.
Response Demand

Frequency

.

Management
Typo

Martar,,..mtznt
Free :enc.,"

mend
N

Verbakpoken Transient overt
.

Variable Variable Variable

I

1

I

I

31
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i

iii
10.1.1

Audiotape and
IP booklet
HRDF,med. MF

PC1

I

n
10.2.1

Audiotape and
IP booklet
HRDF,mcd. MF

PART TEN
DISCIPLINE

I

t

-1-

Stimulus Stimulus ResponseSegments Media Representation Duration Form
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IP booklet ) Verbal-written
and

) Trans lent.d Overt-selected
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2. Introduction to Discipline Verbal-spoken 'stent t . ..---
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Syndactic text
remed. HMF

11.1.2

Syndactic text
remed. LMF

11.1.3

Syndactic text
no remed.

a
111.2.1

Syndactic text
remed. HMF

112.2

Syndactic text
remed. LMF

112.3

PART ELEVEN
PERSONNEL EVALUATION

Syndactic text
remed. HMF

Syndactic text
remed. LMF

Syndactic text
no remed.

Syndactic text
no remed.

Segments Media
Stimulus

Retiresentation
Stimulus
Duration

Response
Form

1.

2.

3.

Rote of evaluation

Enlisted performance evaluation

Officer evaluation '

.
..

Syndactic text

.

Verbalwritten Persistent

.

Overt-selected
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PART ELEVEN
PERSONNEL EVALUATION

Syndactic text
remed. HMF

11.3.2

Syndactic text
rcmcd. LMF

Syndactic text :
no remcd.

text

Stimulus Stimulus Response Response Demmd Mana::err.ent
Representation Duration Form Frcqdency Type

Verbal-written Persistent Overt-selected High. low

:1.. 0 );



12.1.1

CAI
HRDF
HMF

12.1.2

CAI
HRDF
MMF

12,1,3

CAI
HRDF
LMF

12.1.4 /
CC Ai

LRDF
LMF

C3

12.2 1
CAI
HRDF
HMF

12.2.2

CAI

MMF
HRDF

12.2.3

CAI
HRDF
LMF

\ 12.2.4
CAI
LRDF
LMF

PART TWELVE
APPLIED LEADERSHIP

. 12.3.1

CAI
HRDF
HMF

12.3.2

CAI I

MMF
HRDF

0 12.3.3

.AI
Mir.

HRDF I'
CAI

LW /

12.4.1

CAI
HROF
HMF

12.4.2

CAI
H ri'DF
MMF

12.4.3

. HRDF

\ ' 12 3 4

( N.

,
412..4 /

CAI
LRDF
LMF '

CAn
LRDF
LA?

'
Segments Media

Stimulus
Repre..entation

Stimulus
DUration

Response
Form .

Response
Frccu1. Measurement of effective leadership

2. Generally recognized characteristics
of ao effective leader

3. Techniques of assuming commend
..

4. To be decided

CAI Verbal-written

.

Pers stent Overt-selected High.
low (
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0
12 3.1

FEZ
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I HM'

12.3.2

PART TWELVE
APPLIED LEADERSHIP

4

12.4.1

CAI
HRDF
MMF

12.3.3
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12.3.4

CAI
CEDELMFL

CAI
HRDF
LMF
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